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THE PROBLEl'l .A][D DE1!'INITIONS OF TERRS USED 
The task involved in the education of the child is 
one that, requires the cooperation of the home and school if 
it is to be performed sore effectively. Parents want the 
best education possible for their children and the reports 
on the children's progress are the best possible method of 
informing them. 
A survey of the educational literature of recent 
years revealed much dissatisfaction with the system of 
reporting to parents. 1 Some critics contend that the usual 
'System of reporting represents the most retarded phase of 
American education. 2 With all the research in this field, 
there is evidence that progress is being made. While no 
"perfect" method has yet been devised, a constant study 
of the problem will develop a method of reporting to parents 
which will be both effective and instrumental in the 
establishment of better parent-teacher relationship in 
grade reporting. 
lwilliam L. Wrinkle, Improvi~ Marking and Re~orting 
Practices (New York: Rinehart and ompany, Inc., 1~7), 
P• 6. 
2Ruth Strang, "Reporting Pupil Progress," School 
Executive, 72:47, August, 195~. 
2  
I .  T H E  P R O B L E M  
S t a t e m e n t  . 2 f  t h e  p r o b l e m .  T h e  p u r p o s e  o f  t h i s  r e s e a r c h  
w a s  t o  a n a l y z e  v a r i o u s  t y p e s  o f  s e c o n d a r y  s c h o o l  m e t h o d s  
o f  r e p o r t i n g  t o  p a r e n t s  s o  t h a t  t h e  f a c u l t y  a n d  p a r e n t s  
w o u l d  b e  b e t t e r  a b l e  t o  w o r k  o u t  a  p r o g r e s s  r e p o r t  f o r  
P r o s s e r  H i g h  S c h o o l .  T h i s  r e p o r t  s h o u l d  f u r n i s h  i n f o r m a t i o n  
t o  t h e  p a r e n t  a s  t o  t h e  o b j e c t i v e s  o f  t h e  s c h o o l ,  b e  u n d e r -
s t o o d  b y  p a r e n t s  a n d  p u p i l s ,  a n d  n o t  n e c e s s i t a t e  t o o  m u c h  
c l e r i c a l  w o r k  f o r  t h e  t e a c h e r s .  
I m p o r t a n c e  o f  t h e  s t u d . y .  T h e  p r e s e n t  t y p i c a l  r e p o r t  
c a r d  w a s  d e v e l o p e d  t o  f i t  t h e  c o n d i t i o n s  o f  A m e r i c a n  l i f e  
a s  i t  e x i s t e d  m a n y  y e a r s  a g o .  C o n d i t i o n s  t h e n  w e r e  d i f f e r e n t  
f r o m  t h o s e  o f  t o d a y  • .  M o s t  s c h o o l s  w e r e  s m a l l .  M a n y  s c h o o l  
b u i l d i n g s  w e r e  u s e d  a s  c o m m u n i t y  c e n t e r s  w h e r e  p a r e n t s  a n d  
t e a c h e r s  w e r e  a c q u a i n t e d ,  a n d  t h e  p a r e n t s  h a d  a n  u n d e r -
s t a n d i n g  o f  w h a t  t h e  s c h o o l s  w e r e  t r y i n g  t o  d o .  
T o d a y ,  s c h o o l  e n r o l l m e n t s  h a v e  i n c r e a s e d  e n o r m o u s l y .  
W i t h  t h i s  h a s  c o m e  a  m o r e  c o m p l e x  a n d  c o m p l i c a t e d  s o c i e t y .  
T h e  m o d e r n  s c h o o l  p r o g r a m  i n c l u d e s  t h e  " t h r e e  R ' s "  o f  t h e  
p a s t  a l o n g  w i t h  " a  m u l t i p l i c i t y  o f  s u b j e c t s ,  a c t i v i t i e s ,  
a n d  ' e x t r a '  a c t i v i t i e s . " 3  B e c a u s e  o f  t h e  c o m p l e x i t y  o f  
3 R o b e r t  o .  E v a n s ,  P r a c t i c e s ,  T r e n d s ,  a n d  I s s u e s  i n  
R e p o r t i n f  t o  P a r e n t s . o n  t h e  W e l f a r e  o f  t h e  - e h r l d  i n  S c ' i i O o l  
( N e w  f o r  :~Bureau of~'EiIIcations, ! e a C i i e r s  C o l l e g e ,  
C o l u m b i a  U n i v e r s i t y ,  1 9 3 8 ) ,  p .  7 .  
living conditions, parents have less opportunity to know 
the teachers or their children. 
3 
Parents and teachers are beginning to realize this 
problem exists and are showing an interest for a meeting or 
the minds to work out a better means or communication 
between the school and the home. This working together 
for mutual understanding should provide for better public 
relations for the schools. There will be better understand-
ing because the parents will know the problems or the 
teachers and the teachers will know what the parents expect 
or the schools. 
It is important to study the principles or reporting 
pupil progress on a national level. It is also very import-
ant to study the local situation because or the uniqueness 
of the community. The method of reporting pupil progress, 
although based on broad general principles, must be designed 
to meet the individuality of th local school system. 
"There is no best way to report to parents, but if a 
report tells the parents what they want to know or if what 
it says makes sense, then it is a good report. 114 
To prepare an improved report to parents, the writer 
first reviewed the literature or recent years in order to 
become familiar with the ideas and practices in other 
4Bess Goodykoontz, "A Report on Report Cards," National 
Parent Teacher, 50:12, October, 1955. 
I 
L 
l o c a l i t i e s .  T h i s  m a t e r i a l  w a s  c o m p i l e d  b y  t h e  w r i t e r  a n d  
t h e n  s t u d i e d  b y  t h e  p a r e n t s  a n d  t e a c h e r s  o f  P r o s s e r  H i g h  
S c h o o l  w h o  u s e d  t h e  i n f o r m a t i o n ,  a l o n g  w i t h  t h e i r  i d e a s ,  
t o  p r e p a r e  a  p u p i l  p r o g r e s s  r e p o r t  l a t e r  r e p o r t e d  i n  t h i s  
&ttt~ . . .  
I I .  D E F I N I T I O N S  O F  T E R M S  U S E D  
T : r p i c a l  r e p o r t  ~· A  t y p i c a l  r e p o r t  c a r d  i s  a  
d o c u m e n t  w h i c h  p r o v i d e s  f o r  e v a l u a t i n g  p u p i l  p e r f o r m a n c e  
i n  a  n u m b e r  o f  s c h o o l  s u b j e c t s ,  e i t h e r  i n  p e r c e n t a g e s  o r  
4  
o n  a  s c a l e ,  w h i c h  r e c o g n i z e s  s e v e r a l  l e v e l s  o f  p e r f o r m a n c e  
a b o v e  t h e  p a s s i n g  g r a d e .  T h e  l i s t  o f  f a c t o r s  t o  b e  e v a l u a t e d  
m a y  a l s o  i n c l u d e  i t e m s  s u c h  a s  c o n d u c t ,  e f f o r t ,  c o o p e r a t i o n ,  
c i t i z e n s h i p ,  e t c .  I n f o r m a t i o n  o n  a t t e n d a n c e  a n d  p r o m o t i o n  
i s  a l s o  g i v e n .  G e n e r a l l y  i n c l u d e d  i n  t h i s  d o c u m e n t  i s  a  
b r i e f  n o t e  t o  p a r e n t s  e x p l a i n i n g  t h e  e v a l u a t i o n  p l a n  u s e d ,  
i n v i t a t i o n  t o  c o m m u n i c a t e  w i t h  s c h o o l  o f f i c i a l s ,  a n d  i n s t r u c -
t i o n  t o  s i g n  a n d  r e t u r n  t h e  c a r d  p r o m p t l y . 5  
R e p o r t  c a r d  ~ i n  ~ a t  P r o s s e r .  T h i s  c a r d  c o n s i s t s  
o f  t h e  n a m e  o f  t h e  s t u d e n t ,  t h e  g r a d e  a n d  y e a r .  T h e  s u b j e c t s  
a r e  l i s t e d  a n d  a n  a c h i e v e m e n t  g r a d e  o f  A ,  B ,  C ,  D ,  o r  X ,  i s  
p l a c e d  a f t e r  t h e  s u b j e c t .  T h e r e  i s  a  s p a c e  a t  t h e  b o t t o m  
o f  t h e  c a r d  t o  w r i t e  i n  t h e  d a y s  p r e s e n t ,  d a y s  a b s e n t ,  a n d  
t i m e s  t a r d y .  O n  t h e  b a c k  o f  t h e  c a r d  i s  a  s h o r t  e x p l a n a t i o n  
5  .  
Evans,~· c i t . ,  p .  1 1 .  
L . .  
' I 





C H A P T E R  I I  
R E V I E W  O F  T H E  L I T E R A T U R E  
E v a l u a t i o n ,  r e p o r t i n g  p u p i l  p r o g r e s s ,  a n d  r e p o r t  
c a r d s  h a v e  b e e n  t o p i c s  f o r  g r o u p  d i s c u s s i o n  a s  o f t e n  a s  
c o n v e n t i o n s  f o r  s c h o o l  p r i n c i p a l s  h a v e  b e e n  h e l d .  T h e  t i m e  
a n d  s t u d y  d e v o t e d  t o  t h e  p r o b l e m  o f  e v a l u a t i n g  a n d  r e p o r t i n g  
p u p i l  p r o g r e s s  c o m p a r e s  w i t h  t h e  a m o u n t  o f  m e d i c a l  r e s e a r c h  
o n  t h e  c o l l l l l l o n  c o l d  a n d  w i t h  a b o u t  t h e  s a m e  s u c c e s s .  
I .  J U S T I F I C A T I O N  F O R  R E P O R T I N G  T O  P A R E N T S  
T o  b e g i n  a  s t u d y  o f  r e p o r t i n g  p u p i l  p r o g r e s s ,  t h e r e  
a r e  t w o  t h i n g s  t o  b e  k e p t  i n  m i n d :  ( 1 )  W h a t  i s  t h e  p h i l o s -
o p h y  o f  r e p o r t i n g  t o  p a r e n t s ?  ( 2 )  W h a t  i s  t h e  p u r p o s e  o f  
r e p o r t i n g  t o  p a r e n t s ?  
C a g l e  s t a t e s  t h e  p r o b l e m  v e r y  w e l l  b y  s a y i n g :  
T h e  e n d  t o w a r d  w h i c h  w e  a r e  d i r e c t i n g  a l l  o u r  e f f o r t s  
i s  t h e  m a x i m u m  g r o w t h  a n d  d e v e l o p m e n t  o f  e a c h  s t u d e n t .  
E v a l u a t i o n s  a n d  r e p o r t i n g  a r e  o n l y  a  m e a n s  t o  t h a t  e n d .  
I n  a n y  e f f o r t  w e  s h o u l d  f i r s t  g i v e  p r i o r i t y  t o  o u r  e n d s  
o r  p u r p o s e s  a n d  t h e n  c o n s i d e r  t h e  m i a n s  o r  p r o c e s s e s  b y  
w h i c h  w e  m a k e  t h o s e  e n d s  a  r e a l i t y .  
'~ 
T h e  o l d  a n d  s t i l l  p r e s e n t  a n d  c o n t r o v e r s i a l  p u r p o s e s  
o f  r e p o r t  c a r d s  w e r e  l i s t e d  b y  M c N a l l y  a s  f o l l o w s :  
1
D a n  F .  C a g l e ,  " H o w  M a y  W e  M a k e  t h e  E v a l u a t i o n  a n d  
R e p o r t i n g  o f  S t u d e n t  A c h i e v e m e n t  M o r e  M e a n i n g f u l ? "  N a t i o n a l  
A s s o c i a t i o n  o f  S e c o n d a r y  S c h o o l  P r i n c i p a l s  B u l l e t i n ,  3 8 : 2 4 ,  
A p r i l ,  1 9 5 5 . -
•  
1. a motivation to academic achievement; 
2. a disciplinary device; 
3. a device to help to make decisions concerning 
promotions or to assist in interschool transfers; 
4. a public relations instrument; 2 5. a means of informing parents on pupil progress. 
7 
Many educators hold the opinion that the chief purpose 
of reporting to parents is to make available to parents, 
and to the teacher, that information which will enable them 
to work together constructively for the best growth of the 
child. 
Strang listed the following purposes: 
1. to spur the child on to greater achievement; 
2. to increase the effectiveness with which the child 
learns; 
3. to facilitate grade placement; 
4. to provide a bond of ~derstanding between the 
home and the school. 
"Make haste slowly" is a good rule to remember when 
anticipating any changes in school practices, and particularly 
when tha.t change has to do. with reporting to parents. If 
changes are to be accepted, they need to be built on under-
stal!),ding of the basic principles by all who are to use and 
receive the reports. Change for change's sake can never be 
an acceptable educational practice. Changes which do not 
lead to rea1,iaprovement are perhaps worse than no change at 
all. 
2H~ J. McNally, "Report Card Report,"!· !· A. JoJUm.al 
44:350, September, 1955. 




I n  a  s u r v e y  o f  j u n i o r  h i g h  s c h o o l s  t h r o u g h o u t  t h e  
U : n i t e d > S t a • e s  a s  t o  r e a s o n s  f o r  c h a n g i n g  r e p o r t  c a r d  p r a c -
t i c e s ,  R o e l f s  f o u n d  " t h a t  r e v i s i o n s  w e r e  m o s t  c o n c e r n e d  w i t h :  
( l ) '  t l i e  s y s t e m  o f  i n d i c a t i n g  s c h o o l  b e h a v i o r ;  ( 2 )  m e c h a n i -
c a l  f e a t u r e s  s u c h  a s  s i z e ,  c o l o r ,  t y p e  o f  p a p e r ,  e t c . ;  ( 3 )  
e n l a r g i n g  t h e  s c o p e  o f  r e p o r t i n g ;  ( 4 )  t h e  m a r k i n g  s y s t e m  
f o r  s u b j e c t s .
0 4  
I t  i s  l o g i c a l  t h a t  n o  s e t  p a t t e r n  o f  r e p o r t i n g  c a n  b e  
d e v e l o p e d  w h i c h  w o u l d  guaran~ee f o r  a l l  s c h o o l s  t h e i r  b e s t  
p o s s i b l e  r e p o r t i n g  m e t h o d .  T e a c h e r  l o a d ,  t e a c h e r  a b i l i t y ,  
t y p e  o f  c o m m . u n i t y ,  s c h o o l  s y s t e m ,  a n d  p u p i l  n e e d s  a r e  a  f e w  
f a c t o r s  w h i c h  m u s t  b e  c o n s i d e r e d  i n  d e t e r m i n i n g  t h e  t y p e  o f  
r e p o r t  m o s t  a d a p t a b l e  t o  a  p a r t i c u l a r  s c h o o l .  
' W h a t  s t e p s  c a n  b e  t a k e n  t o  i m p r o v e  t h e  r e p o r t  t o  
p a r e n t s ?  S t r a n g  s t a t e s  t h a t  p a r e n t s  a n d  t e a c h e r s  s h o u l d  
s t u d y  t h e  p r o b l e m  t o g e t h e r . 5  B e l i e v i n g  t h a t  t h e  p o i n t  o f  
v i e w  o f  t h e  p a r e n t s  s h o u l d  w e i g h  h e a v i l y  i n  d e c i d i n g  s c h o o l  
p o l i c i e s ,  a n d  t h a t  a  s o u n d  w o r k i n g  r e l a t i o n s h i p  b e t w e e n  t h e  
h o m e  a n d  s c h o o l  i s  v i t a l  i n  t h e  e d u c a t i o n  o f  y o u t h ,  i n t e r e s t e d  
a n d  d e d i c a t e d  p a r e n t s  s h o u l d  b e  i n v i t e d  t o  s i t  w i t h  t h e  
r e p o r t  c a r d  c o - i t t e e .  A s  t h e  f i r s t  s t e p ,  i f  p u b l i c  a c c e p t a n c e  
o f  e d u c a t i o n a l  p o l i c y  c h a n g e s  i s  t o  b e  e f f e c t i v e ,  p a r e n t s  
4
R .  H .  R o e l f s ,  " P u p i l  P r o g r e s s  R e p o r t i n g  i n  J u n i o r  
H i g h  S c h o o l s  i s  C h a n g i n g , "  E d u c a t i o n a l  A d m i n i s t r a t i o n  a n d  
S u p e r v i s i o n ,  4 1 : 4 8 5 ,  D e c e m b e r ,  1 9 5 5 .  
5  
S t r a n g ,  ! ! P ·  c i t . ,  p .  4 8 .  
'  
' ,  
b i  
9 
must have a part in educational planning. 
MeNally sums it up very well by stating that there is 
no "best way" to report to parents. No specific solution 
will fit all schools but a number of constructive suggestions 
can be derived from schools where the problem has been 
worked out. These are: 
1. All teachers should be involved in any movement to 
improve the reporting practice. 
2. Parents through the P.T.A. should be involved in 
any change. 
3. The committee should work on a method of reporting 
that will fit the school community. 
4. Good reporting should be flexible; that is, different 
kinds of reporting should be used, such as notes to 
parents, telephone calls, personal conferences, etc.6 
Before a study of the various types of marking could 
be made, a set of criteria had to be established. As a 
second step, the following set of questions served as guides 
in formulating a report to parents in order that there 
would be general agreement as to the characteristics the 
reporting programs should possess: 
1. Did the plan for the type of report card to be 
used actively involve the parents? 
2. In implementing the plan, was consideration given to 
insuring continuous reporting to the pupil so he 
knows how he is doing? 
3. Does the report cover the many important phases 
of pupil development or is it confined to marks 
of achievement scholastically? 
4. Is the reporting of a positive nature emphasizing 
strengths as well as constructively analyzing 
weaknesses? 
6McNally, .212• .£.!!., P• 351. 
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5 .  D o e s  i t  d i s c l o s e  t r e n d s  a n d  g r o w t h  p a t t e r n s ?  
6 .  I s  t h e  i n s t r u m e n t  u n d e r s t o o d  b y  t h o s e  c o n c e r n e d ?  
7 .  A r e  s u g g e s t i o n s  g i v e n  w h i c h  h e l p  t h e  p u p i l  i m p r o v e  
h i s  w o r k ?  
8 .  D o e s  t h e  t e , c h e r  h a v e  t i m e  t o  p r e p a r e  a n d  p r e s e n t  
t h e  r e p o r t ?  
I I .  W H A T  P A R E N T S  V A N T  O N  A  R E P O R T  C A R D  
1 0  
O n e  o f  t h e  p r o b l e m s  o f  e f f e c t i v e  r e p o r t i n g  t o  p a r e n t s  
i s  f i n d i n g  w h a t  p a r e n t s  w a n t  o n  a  c a r d  t o  s h o w  p u p i l  p r o g r e s s  
i n  s c h o o l .  T h e  m a n y  s u r v e y s  i n  t h e  l i t e r a t u r e  t h a t  h a v e  
b e e n  c o n d u c t e d  t o  d e t e r m i n e  p a r e n t s  " w a n t s "  t e n d  t o  a r r i v e  
a t  d i f f e r e n t  c o n c l u s i o n s .  T h i s  m a y  b e  a n s w e r e d  b y  B o l m e i e r ' s  
s t a t e m e n t  t h a t  " a  r e p o r t i n g  s y s t e m  u s e d  i n  o n e  l o c a l i t y  
s u c c e s s f u l l y  m a y  n o t  p r o v e  s a t i s f a c t o r y  e l s e w h e r e  d u e  t o  
t h e  i n d i v i d u a l i t y  o f  t h e  l o c a l  s c h o o l  c o m m u n i t y . "
8  
T h e  
f o l l o w i n g  s u r v e y s  a r e  i n t e r e s t i n g  a n d  h e l p f u l  i n  t h e  t o t a l  
s c h e m e  o f  c h a n g e .  
C a p e h a r t  r e p o r t e d  a n  e x p e r i m e n t  t r i e d  a t  C e d a r  H i l l  
S c h o o l ,  O a k  R i d g e ,  T e n n e s s e e ,  t o  d e t e r m i n e  w h a t  m e t h o d  
p a r e n t s  w a n t e d  u s e d  t o  r e p o r t  p u p i l  p r o g r e s s .  A t  t h e  t i m e  
t h e y  w e r e  u s i n g  a  t y p e  o f  r e p o r t  t h a t  w a s  a  c o m b i n a t i o n  o f  
a  w r i t t e n  n a r r a t i v e  r e p o r t  a n d  a  p a r e n t - t e a c h e r  c o n f e r e n c e .  
P a r e n t s  w e r e  a s k e d  t h e  q u e s t i o n ,  " W h i c h  o f  t h e  f o l l o w i n g  
? R i c h a r d  L a t t i n ,  " H o m e  R e p o r t s , "  E d u c a t i o n ,  7 7 : 3 6 2 ,  
F e b r u a r y ,  1 9 5 7 .  
8
E .  B .  B o l m e i e r ,  " P r i n c i p l e s  P e r t a i n i n g  t o  M a r k i n g  a n d  
R e p o r t i n g  P u p i l  P r o g r e s s , "  S c h o o l  R e v i e w ,  5 9 : l j ,  J a n u a r y ,  1 9 5 1 .  
L  
aethods of reporting pupil progress do you prefer?" The 
school received 251 replies with the following briefly 
paraphrased and tabulated results: 
Replies 
1. Present aethod 
2. Conference method 
3. A,B,C,D,F method 
4. Informal letter 
5. A,B,C,D,F method supplemented 
by teacher collllllents 
6. A system where the teacher checks 
certain objectives supplemented 
by a space for teacher comments 
7. Other methods 











This survey shows that while there were some parents 
11 
interested in other types of reporting, the general feeling 
was to keep the type of report that.was in use. 
The Pasadena, Texas, situation was ·a good example of 
the failure to include the parents in preparation of a 
report card. A group of "experts" of the schools thought 
the five letter system of A,B,C,D,F, was too discriminating 
so they made up a new series of letters, S,N,U,X, to replace 
the old letters. The S was defined as satisfactory, N as 
normal, U as unsatisfactory, and X as failure. The reason 
for the change by the schools was to follow the ideal of 
making grades less competitive. This matter caused much 
9Bertis E. Capehart, "Reports to Parents,"~ Nations 
Schools, 50:46, December, 1952. 
1 2  
d i s c u s s i o n  s o  a  v o t e  o f  t h e  p a r e n t s  w a s  t a k e n .  T h e  r e s u l t s  
w e r e :  
O f  t h e  2 6 0 5  v o t e s  e a s t ,  4 3 3  o r  1 6 . 6  p e r  c e n t  f a v o r e d  t h e  
S , N , U , X  s y s t e m  a n d  2 1 4 4
1
5 r  8 2 . 3  p e r  c e n t  w a n t e d  t o  r e s t o r e  
t h e  f i v e  l e t t e r  s y s t e m .  
I n  t h i s  c a s e  o n e  c a r d i n a l  p r i n c i p l e  w a s  v i o l a t e d ,  
n a m e l y ,  t h e  d i s r e g a r d  o f  p e r s o n n e l  w h o  h a v e  v e s t e d  i n t e r e s t  
i n  a  p o l i c y  p r a c t i c e  a n d  t h e n  e f f e c t i n g  a  c h a n g e  w i t h o u t  
t h e i r  c o n s e n t  o r  o p i n i o n .  
I n  a n  e f f o r t  t o  d e t e r m i n e  p a r e n t s '  o p i n i o n  o n  a  
r e p o r t  c a r d  f o r  e l e m e n t a r y  s c h o o l  c h i l d r e n ,  J o s e p h  W e t m o r e ,  
p r i n c i p a l  o f  U n i o n  L a k e  a n d  C o m m e r c e  S c h o o l s ,  M i c h i g a n ,  
m a d e  a  s u r v e y .  P a r e n t s  w e r e  a s k e d  t o  m a r k  t h e  r e l a t i v e  
i m p o r t a n c e  o f  t h e  f o l l o w i n g  i n f o r m a t i o n  a b o u t  t h e i r  c h i l d r e n :  
1 .  H o w  y o u r  c h i l d  c o m p a r e s  w i t h  o t h e r  c h i l d r e n  i n  h i s  
c l a s s  i n  s u b j e c t s  s u c h  ~s g e o g r a p h y  a n d  s p e l l i n g ?  
2 .  H o w  y o u r  c h i l d  a c h i e v e s  a c c o r d i n g  t o  h i s  a b i l i t y  
t o  a c h i e v e ?  
3 ,  H o w  y o u r  c h i l d ' s  m a r k s  c o m p a r e  w i t h  t h o s e  o f  t h e  
l a s t  m a r k i n g  p e r i o d ?  
4 .  H o w  y o u r  c h i l d  b e h a v e s  i n  s c h o o l ?  
5 ,  A  c o n f e r e n c e  b e t w e e n  t h e  t e a c h e r  a n d  p a r e n t  h e l d  
p e r i o d i c a l l y ?  
6 .  H o w  m u c h  e f f o r t  y o u r  c h i l d  i s  p u t t i n g  f o r t h  t o  
- 0 b t a i n  h i s  e d u c a t i o n ?  
7 ,  H o w  d o e s  y o u r  c h i l d  g e t  a l o n g  w i t h  o t h e r s ?
1 1  
1
' 1 ! o w a r d  W h i t m a n ,  " R e p o r t  C a r d s :  E G F U ,  S N U X ,  o r  A B C , "  
C o l l i e r s ,  1 3 4 : 6 1 ,  S e p t e m b e r  1 7 ,  1 9 5 4 .  
1 1
J o s e p h  W e t m o r e ,  " W h a t  P a r e n t s  W a n t  t o  K n o w , "  E x c h a n g e ,  
1 3 : 9 ,  D e c e m b e r ,  1 9 5 4 .  
•  
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The two most popular statements were those concerned with 
how the child was getting along with others and the amount 
of effort the child was making to obtain his education. 
The second group of statements had to do with the type 
of report parents wished to receive: 
l. The five point scale, A,B,C,D,F, on a standard 
card. 
2. The three point scale, E,S,U, on a standard card. 
3. Number grades based on 100 per cent on a standard card. 
4. Informative letter written by the teachers to parents. 
5. A conference f~tween parents and teachers held 
periodically. 
Results indicate that parents want to hold to the 
type of report with the five point scale despite the fact 
that it did not tell them the things they wanted to know as 
evidenced by replies to the first questionnaire. 
Even though the above survey dealt with parents of 
elementary school children, it must be remembered that they 
soon will be parents of high school students and that their 
attitudes are not likely to change. 
Viles cited a survey of carefully selected sampling 
of 38? parents of secondary school students conducted by 
a committee of the Portland Council of the Oregon Parent-
Teacher Association. It was found that the majority of 
parents would like the report card to include the following 
information about their children: 
1 4  
1 .  S o c i a l  h a b i t s  - - a d j u s t s  t o  c h i l d r e n  a n d  d e s i r e s  t o  
i m p r o v e  - - 6 0  p e r  c e n t .  
2 .  I n t e l l e c t u a l  h a b i t s  - - p r i d e  i n  w o r k ,  c o m p l e t e s  w o r k  
o n  t i m e  - - 6 2  p e r  c e n t .  
3 ,  S p e c i a l  i n t e r e s t s  - - e x t r a - c u r r i c u l a r  a c t i v i t i e s  
6 9  p e r  c e n t .  
4 ,  R a t i n g  o n  t e s t s  - - 9 5  p e r  c e n t .  
5 ,  G e n e r a l  a c h i e v e m e n t  t o  b e  e x p e c t e d  o f  a  c h i l d  o f  
h i s  a g e  - - 7 9  p e r  c e n t .  
6 .  G e n e r a l  a c h i e v e m e n t  t o  b e  e x p e c t e d  o f  a  c h i l d  o f  
h i s  g r a d e  - - 8 8  p e r  c e n t .  
7 ,  S p a c e  f o r  p a r e n t  c o m m e n t s  - - 6 1  p e r  c e n t .  
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8 .  S p a c e  f o r  t e a c h e r  c o m m e n t s  - - 8 4  p e r  c e n t .  
T h e  r e s u l t s  o f  t h i s  s u r v e y  i n d i c a t e d  t h a t  t h e  p a r e n t s  a r e  
i n t e r e s t e d  i n  t h e i r  c h i l d r e n ' s  g e n e r a l  h a b i t s ,  g e n e r a l  
a c h i e v e m e n t  a n d  t e a c h e r s '  c o m m e n t s .  
I I I .  T Y P E S  O F  R E P O R T S  T O  P A R E N T S  
F i v e - l e t t e r  g r a d e s .  T h e  f i v e - l e t t e r  r e p o r t  c a r d  o r  
t h e  c a r d  n o w  i n  u s e  a t  P r o s s e r  H i g h  S c h o o l  i s  a  c a r d  w h i c h  
l i s t s  t h e  s u b j e c t s  t h e  s t u d e n t  i s  t a k i n g  w i t h  a  s p a c e  
a f t e r  e a c h  s u b j e c t  f o r  t h e  t e a c h e r  t o  p l a c e  t h e  g r a d e  A , B ,  
C , D , F .  T h e r e  i s  a n  e x p l a n a t i o n  o f  t h e  m a r k s  o n  t h e  c a r d  t o  
i n f o r m  t h e  p a r e n t s  o f  t h e  m e a n i n g  o f  t h e  g r a d e .  A  m e a n s  
e x c e l l e n t ;  B  m e a n s  g o o d ;  C  m e a n s  a v e r a g e ,  D  m e a n s  b e l o w  
a v e r a g e ;  a n d  F  m e a n s  f a i l u r e .  A l s o  o n  t h e  b a c k  o f  t h e  c a r d  
i s  a  s p a c e  f o r  t h e  p a r e n t s  t o  s i g n .  U n d e r  t h e  g r a d e s  o n  t h e  
f r o n t  o !  t h e  c a r d  i s  a  s p a c e  t o  p u t  t h e  d a y s  a b s e n t ,  d a y s  
p r e s e n t ,  a n d  t h e  t i m e s  t a r d y .  
l 3 K i m b a l l  W i l e s ,  Teachin~ f o r  B e t t e r  S c h o o l s  ( N e w  
Y o r k :  P r e n t i c e - H a l l ,  I n c . ,  1 9  2 " ) - ; - p .  2 3 2 .  
L  
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It is a major fallacy to assUllle the extent of the 
achievement or progress by a student by a symbol grade or 
mark. The symbol or mark may be a comparative excellent or 
poor, as compared to a group norm. Growth may have or may 
not have been effected by the student. The single mark can 
not stand alone with validity. Beeman states: 
Unfortunately separate evaluations of pupil behavior 
are not always provided for and in many instances such 
evaluations are officially or unofficially incorporated 
in the evaluation of achievement. 'When this is done 
a pupil's grade is determined both by his achievement 
and his behavior and a good deal1~f information about the pupil's performance is lost. 
Cagle questions the reliability of the five ietter 
system on the basis of the Starch-Elliot Study which 
involved the photostating of a geometry paper and 
distributing it to 116 high school mathematics teachers 
to be marked. Their ratings for the paper1,anged from 28 per cent to 92 per cent or from F to A. 
By surveys, research and argWllentation, Wrinkle showed 
that the five letter marking system is supported by six 
fallacies: 
1. The mark is an effective conveyor of information. 
2. Anyone can achieve any mark he wishes if he is willing 
to make the necessary effort. 
3, People succeed in out-of-school life about the same 
as they do in school. 
4. The mark is comparable to a pay check. 
5, Marking practices provide a justifi,Aible introduction 
to competitive adult life. 
6. !ih:e mark can be 'used as a means withou:t6it eventually being recognized as an end in itself. 
14Phillip N. Beeman, "Characteristics of High School 
Report Cards," National Association of SecondarY School 
Principals Bulletin, 4o:64, September, 1956. 
15cagle, 2:2• ill·• p. 26. 
11\rrinkle, 2£· ill•, p. 49. 
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S a t i s f a c t o r y  ~ u n s a t i s f a c t o r y .  A s  a  d e p a r t u r e  f r o m  
t h e  f i v e - p o i n t  s c a l e ,  s o m e  s c h o o l s  a d o p t e d  t h e  l e s s  d i s c r i m i n a -
t o r y  s y s t e m  o f  s a t i s f a c t o r y  a n d  u n s a t i s f a c t o r y  o r  t h e  S  a n d  
U  o r  t w o  g r a d e  s c a l e .  I t  p r o v e d  s a t i s f a c t o r y  i n  s o m e  s c h o o l s  
a n d  u n s a t i s f a c t o r y  i n  o t h e r s .  A  p o i n t  w h i c h  h a s  b e e n  m a d e  
b e f o r e  a n d  w h i c h  s h o u l d  a l w a y s  b e  r e m e m b e r e d  i s  t h a t  t h e r e  
i s  n o  p e r f e c t  m a r k i n g  s y s t e m  f o r  a l l  s c h o o l s .  
T h e  S  a n d  U  m a r k i n g  s y s t e m  h a s  i t s  a d v a n t a g e s .  
B r a m l e t t e  " c o n s i d e r s  i t  a n  i m p r o v e m e n t  o v e r  t h e  f i v e - p o i n t  
s c a l e  b e c a u s e  i t  i s  m o r e  g e n e r a l ,  t h e  m a r k  
i s  l e s s  i m p o r t a n t  
1 7 .  
s t u d e n t . "  
a n d  b e c a u s e  
C o m p e t i t i o n  
i t  d i d  n o t  
f o r  g r a d e s  
d i s c o u r a g e  t h e  p o o r  
o n  t h e  p a r t  o f  t h e  s t u d e n t  w a s  m i n i m i z e d  
b e c a u s e  t h e r e  w a s  n o  l o n g e r  t h e  g o a l  o f  A , B , C ,  f o r  w h i c h  t o  
w o r k .  
T h e  s y s t e m  o f  S  a n d  U  m a r k i n g  a s s u m e s  c o m p e t i t i o n  f o r  
g r a d e s  o n  t h e  p a r t  o f  t h e  s t u d e n t  i s  n o n - e x i s t e n t ,  a n d  t h a t  
s e l f - e v a l u a t i o n  a n d  d e s i r e  f o r  i m p r o v e m e n t  i s  i n h e r e n t .  T h i s  
f o r m  o f  m a r k i n g  n e g l e c t s  t o  i n c l u d e  s o m e  f o r m  o f  i n t e l l i g e n t  
c o m m u n i c a t i o n  b e t w e e n  t e a c h e r  a n d  p u p i l  f o r  c o n s t r u c t i v e  
e v a l u a t i o n  a n d  f a i l s  t o  e n c o u r a g e  m a x i m u m  e f f o r t  b y  t h e  
s t u d e n t  f o r  i m p r o v e m e n t .  
A n  a t t e m p t  t o  s o l v e  t h e  p r o b l e m  o f  s t i m u l a t i n g  s t u d e n t s  
t o  g r e a t e r  h e i g h t s ,  t h e  g r a d e  o f  H ,  a n  h o n o r  g r a d e ,  w a s  
l 7 H e r l e  B r a m l e t t e ,  " I s  t h e  S  a n d  U  G r a d i n g  S y s t e m  
S a t i s f a c t o r y  o r  U n s a t i s f a c t o r y , "  T e x a s  O u t l o o k ,  2 6 : 2 9 ,  
A p r i l ,  1 9 4 2 .  
i n c l u d e d .  S o m e  s c h o o l s  a d d e d  p l u s  a n d  m i n u s  t o  t h e  H  a n d  
S  g r a d e s  w i t h  t h e  r e s u l t  t h e y  w e r e  b a c k  w h e r e  t h e y  h a d  
s t a r t e d ,  w i t h  s i x  g r a d e s  r a t h e r  t h a n  f i v e .  
H i m s l  s u g g e s t s  t w o  o r  t h r e e  t h i n g s  i n  a  s a r c a s t i c  
w a y  a b o u t  t h e  S  a n d  U  m a r k i n g  s y s t e m :  
l .  W e  s h o u l d  h a v e  a  s y s t e m  s o  d e s i g n e d  a s  n o t  t o  
i m p r e s s  t h e  p u p i l  w i t h  h i s  s u c c e s s  o r  f a i l u r e  
l e s t  i t  w a r p  h i s  p e r s o n a l i t y .  
2 .  T h e  p s y c h o l o g y  o f  c l a s s i f i c a t i o n  m a y  d i s t u r b  h i s  
s o c i a l  b a l a n c e .  
3 .  H e  m a y  d e v e l o p  1
8
c o m p l e x  i f  h e  k n o w s  h i s  a b i l i t i e s  
o r  l i m i t a t i o n s .  
W h i t m a n  s t a t e s  t h a t :  
l .  T h e  s y s t e m  i s  s o c i a l i s t i c  a n d  u n f a i r .  
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2 .  T h e  s t u d e n t  r e c e i v e s  n o  s a t i s f a c t i o n  f r o m  a c c o m p l i s h m e n t .  
3 .  T h e r e  i s  n o  r e c o g n i t i o n  ! o r
1
9 h e  s t u d e n t  w h o  w o r k s  h a r d .  
4 .  C h i l d r e n  a r e  n o t  m o t i v a t e d .  
I n  t h e  c a s e  o f  n u m b e r  f o u r  l i s t e d  a b o v e ,  W r i n k l e  s t a t e s :  
I f  t h e  s t u d e n t s  q u i t  w o r k i n g  w h e n  t h e  i n c e n t i v e  m a r k  
i s  r e m o v e d ,  a n d  t h e  s t a t !  i s  u n w i l l i n g  t o  a d m i t  t h a t  
s t u d e n t s  c a n  b e  s t i m « l a t e d  t o  l e a r n  o n l y  b y  t h e  u s e  o f  
s u c h  e x t r i n s i c  m e a s u r e s ,  t h e n  t h e  s t a f f  h a s  d i s c o v e r e d  
s o m e t h i n g  f u n d a m e n t a l .  ~nstead ~O a  r e p o r t  c a r d  p r o b l e m  
i t  b e c o m e s  a  c u r r i c u l u m  p r o b l e m .  
T h e  m a t t e r  o f  c o m p e t i t i o n  i s  a l w a y s  b r o u g h t  u p  w h e n  
t h e  S  a n d  U  g r a d i n g  s y s t e m  i s  d i s c u s s e d .  W h i t m a n  o f f e r s  
t h e  o p i n i o n s  o f  t w o  e d u c a t o r s  a l o n g  t h i s  l i n e :  
1
8 r i a t h i a s  A .  H i m s l ,  " W a n t e d :  R e p o r t  C a r d s  P a r e n t s  C a n  
U n d e r s t a n d , "  N a t i o n ' s  S c h o o l s ,  3 3 : 2 3 ,  F e b r u a r y ,  1 9 4 4 .  
1 9  
W h i t m a n ,  . 2 . 1 2 •  c i t . ,  p .  6 1 .  
2
0 . w r i n k l e ,  . 2 . 1 2 •  c i t . ,  p .  5 2 .  
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Sam Fleming, former Superintendent of Seattle Public 
Schools said, •r have met with parents and teachers for 
over three years on this problem of report cards and I 
liave found they favor competition, so we have it." 
Ernest C. Ball, Superintendent of Schools, Memphis, 
Tennessee states, "The job of.the schools is to create 
a desire to achieve to do a job well. Ve haven't found 
any way to Slilgar coat this process. As for competition, 
if it is a normal healthy situation, I can see no objection 
at all. Distinctions are constantly being made among 
children on the school grounds.• Some are better at 
sports than others and some are found to be better 
scholastically. !hey've got to find o;ut sooner or later."21 
Parent-teacher conferences. The plan of inviting 
parents to discuss the students' progress in school is an 
excellent idea because the likelihood of misunderstanding 
is reduced by a face-to-face conversation. Also, the teacher 
can work more effectively with the youngster if he knows 
the home life, the parents, what the student does after 
school, what problems the parents have, and other helpful 
information. The parents can help the school if they know 
what the school is trying to do and what success and difficul-
ties it is having. 
Haas states the advantages very well: 
Parents, teachers and principals work cooperatively 
on a common problem. Improved understanding of mutual 
problems has come about through open;:rriendly discussion. 
Teachers go beyond mere judgment passing in evaluation 
of the progress of their pupils and go toward an analysis 
of children's difficulties with suggestions for improve-
ment. Hence through the conference and exchange of 
21Whitman, .2.1!.• cit., p. 68. 
c o m m e n t s  a  c l o s e r  bon~
2
will g r a d u a l l y  d e v e l o p  b e t w e e n  
p a r e n t s  a n d  t e a c h e r s .  
T h e  m o s t  s e r i o u s  o b j e c t i o n  t o  t h e  c o n f e r e n c e  m e t h o d  
1 9  
o f  r e p o r t i n g  i s  t h a t  i t  d e m a n d s  a  h e a v ; t  i n v e s t m e n t  o f  t i m e .  
I n  t h e  d e p a r t m e n t a l i z e d  s c h o o l s  t h e  t e a c h e r  m a y  h a v e  a p p r o x i -
m a t e l y  o n e  h u n d r e d  s t u d e n t s  a n d  i f  t h e  t e a c h e r  g a v e  e a c h  
p a r e n t  f i f t e e n  m i n u t e s ,  t h e  t i m e  w o u l d  r u n  i n t o  s e v e r a l  d a y s  
o f  c o n t i n u o u s  r e p o r t i n g .  I n  e l e m e n t a r y  s c h o o l s  w h e r e  t e a c h e r s  
h a v e  t w e n t y - f i v e  t o  t h i r t y  s t u d e n t s ,  t h e  p l a n  i s  f e a s i b l e  
a n d  p r a c t i c a l .  
A n o t h e r  p r o b l e m ,  b u t  o n e  w h i c h  i s  n o t  t o o  s e r i o u s ,  
i s  t h e  m a t t e r  o f  r e c o r d s .  T h e  d i s c u s s i o n  b e t w e e n  p a r e n t s  
a n d  t e a c h e r  d o e s  n o t  r e s u l t  i n  a  r e c o r d  w h i c h  t h e  s c h o o l  
m u s t  h a v e .  
M o r r i s  s u m s  u p  t h e  d i s a d v a n t a g e s  o f  t h e  p a r e n t -
t e a c h e r  c o n f e r e n c e  m e t h o d  a s  f o l l o w s :  
1 .  
2 .  
3 .  
4 .  
T e a c h e r s  a r e  n o t  t r a i n e d  i n  g u i d 8 4 1 - C e  a n d  r e  u n a b l e  
t o  r e c o g n i z e  s y m p t o m s  o f  i n s e c u r i t y  a n d  m a l a d j u s t m e n t .  
N o  r e c o r d s  o f  t h e  c o n f e r e n c e  f o r  t h e  p e r m a n e n t  r e c o r d  
c a r d .  
T i m e  e l e m e n t .  
C o o p e r a t i o n  b l o c k e d  b y  p r e j u d i c e s  o r  e~'tions o n  
t h e  p a r t  o f  t h e  p a r e n t  o r  t h e  t e a c h e r .  
L e t t e r s  ! , 2  p a r e n t s .  T h e  o b v i o u s  s u b s t i t u t e  f o r  t h e  
2 2
R u t h  H a a s ,  " A n  E x p e r i m e n t  i n  C h a n g i n g  R e p o r t i n g  
P r a c t i c e s , "  E d u c a t i o n a l  L e a d e r s h i p ,  1 1 : 4 9 3 ,  M a y ,  1 9 5 4 .  
2
3 L u c i l l e  M o r r i s ,  " E v a l u a t i n g  a n d  R e p o r t i n g  P u p i l  
P r o g r e s s , "  E l e m e n t a r y  S c h o o l  J o u r n a l ,  5 3 : 1 4 7 ,  N o v e m b e r ,  1 9 5 2 .  
conference plan is the informal letter plan. To overcome 
the shortcomings of the traditional report card, a number 
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of schools have adopted a letter to parents. This is an 
attempt to tell parents things about the child that could 
not be conveyed by a report card. As with the conference 
plan, it is most workable in elementary schools which are 
not departmentalized, and in core programs where one teacher 
may work with one group of students for three or four hours 
a day. 
McNally states: 
The letter to parents approach to reporting pupil 
progress could be the modern approach but sometimes 
it backfires. Some teachers did not understand the 
purposes and possibilities of the report and as a 
result, the narrative frequently degenerated into a 
series of cliches or even worse included injudicious, 
uncomplimentary and acid remarks which antagonized 
parents. Furthermore since not all teachers can ~~ite 
well some reports achieved only negative results. 
In another study by Goodykoontz, parents protested the 
letters with the following questions: 
1. What does the report mean? 
2. Is Johnny a good student? If so, how good? 
3. Is he accurate? 
4. Is he. accurate for his grade? 
5. We know he can play well wit~5others but can he spell? 6. Why can't we have A,B,C,D,F? 
Whitman cites a statement by R. J. Newberg, Principal 
24MeNally, .21?.· ~., p. 351. 
25Goodykoontz, .21?.· cit., p. 12. 
o f  t h e  E d i t h  C .  B a k e r  S c h o o l  o f  B r o o k l i n e ,  M a s s a c h u s e t t s ,  
w h o  h a d  e x p e r i m e n t e d  w i t h  t h e  l e t t e r s  t o  p a r e n t s  i n  p l a c e  
2 1  
o f  t h e  r e p o r t  c a r d  f o r  t h r e e  y e a r s .  " W e  a b a n d o n e d  t h e  l e t t e r s  
t o  p a r e n t s  b e c a u s e  w e  c o u l d n ' t  g e t  p a r e n t s  t o  r e c o g n i z e  
f a i l u r e  i n  t h e  l e t t e r  t y p e  f o r m .  W e  w e n t  b a c k  t o  t h e  A , B ,  
C , D , F . "
2 6  
C h e c k  l i s t s .  A  s h o r t  c u t  t o  w r i t i n g  l e t t e r s  b y  
t e a c h e r s  i s  t h e  d e v e l o p m e n t  o f  f o r m s  t o  b e  c h e c k e d .  A  
c h e c k  m a r k  i s  t h e r e b y  m a d e  t o  s u b s t i t u t e  f o r  a  s e n t e n c e .  
I n s t e a d  o f  t h e  t e a c h e r  w r i t i n g ,  " H e  g e t s  a l o n g  w e l l  w i t h  
o t h e r  s t u d e n t s , "  t h e  s t a t e m e n t  i s  p r i n t e d  o n  t h e  f o r m  a n d  
i f  i t  a p p l i e s ,  t h e  s t a t e m e n t  i s  c h e c k e d .  S o m e t i m e s  b o t h  
n e g a t i v e  a n d  p o s i t i v e  e v a l u a t i o n s  c a n  b e  m a d e  b y  u s i n g  t h e  
S  a n d  U  i n s t e a d  o f  t h e  c h e c k  m a r k .  
T h i s  i s  m e c h a n i c a l l y  t h e  m o s t  u s a b l e  o f  t h e  v a r i o u s  
d e p a r t u r e s  f r o m  t h e  t r a d i t i o n a l  c a r d .  I t  i s  t h e  s i m p l e s t  
w a y  t o  r e p o r t  m o r e  informatio~ i n  l e s s  t i m e  a n d  w i t h  l e s s  
e f f o r t .  
T h e  m a i n  d i s a d v a n t a g e  i s  t h a t  i t  b e c o m e s  t o o  d e t a i l e d  
a n d  l e n g t h y .  I t  i s  t o o  m u c h  f o r  t h e  p a r e n t s  t o  d i g e s t  
b e c a u s e  i t  i s  t o o . i n v o l v e d .  H o w e v e r ,  a c c o r d i n g  t o  W r i n k l e ,  
" T h e  a d v a n t a g e s  w a r r a n t  t h e  p r e d i c t i o n  t h a t  i n  t h e  y e a r s  
a h e a d _  t h i s  f o r m  o r  r e p o r t  w i l l  b e  t h e  m o s t  c o m m o n  c h a n g e  
2
6 w h i  t m a n ,  . 2 1 ! •  c i t . ,  p .  5 9  •  
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from the traditional card."27 
Diagnostic ~· This type of card contains the grade 
for achievement·using the five-letter system or A,B,C,D,F, 
accompanied by a check list for showing development in basic 
objectives. These give the parents and students clues to 
the reason !or the letter marks assigned IUl.d suggest 
approaches toward improvement. 
Mc1'all7 states: 
Perhaps the greatest sin of omission of report carts 
has been the failure to give reasons for unsatis!actor;y 
growth or achievement. Only when the parent and child 
understands the causes in back or unsatisfactory progress 
can they take constructive steps to bring about i~rove­
ment. Hence good reporting should be diagnostic. 
With the five-letter system or reporting, one or the 
main disadvantages was that the mark or A,B,C,D,F meant very 
little, There were no reasons given for the grade so the 
student and parent could work together to improve. 
Stiles lists some of the advantages or a report card 
with achievement grades as well as objectives of the course 
listed and pupils' progress rated in these objectives: 
l. Presents a rating in achievement in the subject 
in comparison with that of other pupils and in 
addition it indicates pupils progress toward 
specific objectives of the course. 
2. Through information regarding personal and social 
27wrinkle, .!U!· cit., p. 58. 
28 HcNally, ~· cit., p. 350. 
d e v e l o p m e n t  o f  t h e  c h i l d  i t  i n f o r m s  p a r e n t s  o f  t h e  
i m p o r t a n c e  o f  s u c h  g r o w t h  a s  a  g o a l  i n  e d u c a t i o n .  
3 .  M a k e s  p r o v i s i o n  f o r  c o m m e n d a t i o n  t o  p u p i l s  f o r  
w o r t h w h i l e  p a r t i c i p a t i o n " i n  c l a s s  a c t i v i t i e s .  
4 .  E e . c o u r a g e s  p a r e n t  c o o p e r a t i o n  w i t h  t h e  s c h o o l  a s  
n o w  t h e  p a r e n t s  k n o w  t h e  r e a s o n s  for
2
~he m a r k  
a n d  h o w  t o  h e l p  t h e  s t u d e n t  i m p r o v e .  
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M c Q u a g g l e  s u r v e y e d  a  s m a l l  s c h o o l  w h e r e  t h e  d i a g n o s t i c  
t y p e  c a r d  w a s  u s e d .  O f  t h e  7 8  p a r e n t s  r e p o r t i n g :  
6 7  p a r e n t s  s a i d  t h e  r e p o r t  w a s  u n d e r s t a n d a b l e  a n d  
m e a n i n g f u l  a n d  l i k e d  i t  b e t t e r  t h a n  t h e  s i n g l e  
g r a d e .  
9  p a r e n t s  s a i d  t h e y  n e e d e d  a d d i t i o n a l  e x p l a n a t i o n .
3 0  
2  p a r e n t s  s a i d  t h e y  l i k e d  t h e  o l d e r  r e p o r t  b e t t e r .  
T h e  f a c u l t y  o f  W o r t h i n g t o n  H i g h  S c h o o l  o f  W o r t h i n g t o n ,  
O h i o ,  d e c i d e d  t h e i r  r e p o r t i n g  s y s t e m  s h o u l d  b e  m o d i f i e d .  
T h e r e  w a s  g e n e r a l  f e e l i n g  t h a t  p a r e n t s  w a n t e d  a n d  w e r e  
e n t i t l e d  t o  m o r e  i n f o r m a t i o n  f r o m  t h e  s c h o o l  c o n c e r n i n g  t h e i r  
c h i l d  t h a n  t h e  f i v e  m a r k s  o f  A , B , C , D , F .  A  d e c i s i o n  w a s  m a d e  
t o  a s k  t h e  P a r e n t - T e a c h e r  A s s o c i a t i o n  t o  s u p p l y  a  c o m m i t t e e  
o f  p a r e n t s  t o  w o r k  w i t h  t h e  h i g h  s c h o o l  f a c u l t y .  
P a r e n t s  w e r e  a s k e d ,  " W h a t  a d d i t i o n a l  i n f o r m a t i o n  w o u l d  
y o u  l i k e  t o  r e c e i v e  a b o u t  t h e  p r o g r e s s  o f  y o u r  c h i l d ? "  
T h e  p a r e n t s  a g r e e d  t h a t  t h e y  w a n t e d  s o m e  t y p e  o f  a  
c h e c k  l i s t  o f  t r a i t s  a n d  o b j e c t i v e s  f o r  e a c h  s u b j e c t  
2
9 L i n d l y  J ,  S t i l e s ,  " U p - t o - D a t e  R e p o r t i n g , "  S c h o o l  
E x e c u t i v e ,  6 5 : 5 2 ,  J a n u a r y ,  1 9 4 6 .  
3 0 c a r l  M c Q u a g g l e ,  " T w o  G r a d e s  P e r  C o u r s e " ,  N a t i o n ' s  





besides the A,B,C,D,F. After a few meetings various 
items were s~gested and classified under three headings: 
(1) study halN.ts, (2) attitudes--interest, (3) adjustment--
cooperati'! with school officials and cooperation with 
students. 
Bolmeier carried oa a similar survey and lists factors 
to be rated. 
1. Achievement on tests. 
2. Quality of recitation. 
3. Quality of completed assignments. 
4. Promptness in completing work. 
5. Persistence for mastery. 32 6. Attention to class activities. 
31Ray Hieschman, "What Parents Want to Know," National 
Association .2.f. Secondary School Principals Bulletin, 39:27, 
April, 1955. 
32Bolmeier, ~· cit., p. 15. 
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C H A P T E R  I I I  
R E S U L T S  A N D  R E C O M M E N D A T I O N S  O F  T H E  S T U D Y  
F o r  m a n y  y e a r s  p a r e n t s  a n d  t e a c h e r s  o f  P r o s s e r  H i g h  
S c h o o l  f e l t  t h a t  t h e  r e p o r t  c a r d  w a s  n o t  a d e q u a t e .  I t  w a s  
t h e  t r a d i t i o n a l  c a r d  w i t h  a  g r a d e  f o r  a c h i e v e m e n t  i n  e a c h  
s u b j e c t  a n d  t h e  a t t e n d a n c e  d a t a .  T h e  m a t t e r  o f  c h a n g i n g  t h e  
c a r d  h a d  b e e n  b r o u g h t  u p  f r o m  t i m e  t o  t i m e ,  b u t  i t  w a s  
d i f f i c u l t  t o  k n o w  h o w  t o  p r o c e e d .  D u r i n g  t h e  s e c o n d  s e m e s t e r  
o f  1 9 5 7 ,  t h e  p r o b l e m  w a s  r e v i v e d .  W i t h  t h e  a n a l y s i s  o f  t h e  
l i t e r a t u r e  f r o m  t h i s  p a p e r ,  a  n e w  c a r d  w a s  d e v i s e d  t h a t  w a s  
a c c e p t e d  b y  t h e  s c h o o l  a n d  c o m m u n i t y .  
I .  O R G A N I Z I N G  T H E  P A R E N T - T E A C H E R  C O M M I T T E E  
I n  o r d e r  t o  i n i t i a t e  p a r e n t  p a r t i c i p a t i o n  i n  p r e p a r i n g  
t h e  c a r d ,  t h e  P a r e n t - T e a c h e r  A s s o c i a t i o n  w a s  c o n t a c t e d  t o  
f i n d  a  t i m e  t o  d i s c u s s  t h e  m a t t e r  b e f o r e  a n  i n t e r e s t e d  g r o u p .  
A t  t h e i r  n e x t  r e g u l a r  m e e t i n g ,  t h e  t r a d i t i o n a l  c a r d  i n  u s e  
w a s  p r e s e n t e d  t o  t h e  g r o u p  f o r  c r i t i c i s m .  A s  e a c h  p e r s o n  
o f f e r e d  h i s  o r  h e r  c r i t i c i s m ,  i t  w a s  w r i t t e n  o n  a  b l a c k b o a r d .  
T h i s  g r o u p  w a s  a  h e t e r o g e n e o u s  g r o u p  i n  t h a t  i t  w a s  c o m p o s e d  
o f  p a r e n t s  o f  e l e m e n t a r y  a n d  s e c o n 4 a r y  s c h o o l  c h i l d r e n  s o  
t h e  c h a i r m a n  d i d  n o t  d w e l l  o n  t h e  s u b j e c t  o f  h i g h  s c h o o l  
c a r d s  t o o  l o n g .  H o w e v e r ,  t h e  s e e d  h a d  b e e n  p l a n t e d  a n d  f r o m  
t h i s  m e e t i n g  i n t e r e s t  w a s  a r o u s e d ,  T h e  c h a i r m a n  a s k e d  f o r  
v o l u n t e e r s  t o  w o r k  w i t h  t h e  p a r e n t - t e a c h e r  c o m m i t t e e  a n d  
I 
I 
because only four or five were needed, the persons most 
interested were chosen. 
26 
The same technique, that of criticizing the traditional 
card in use, was used at a teachers' meeting to pick five 
teachers to work on this committee. 
The method of selecting the committee of parents and 
teachers was very informal and this informai1ty was carried 
throughout the rest of the committee meetings. An important 
criterion in the selection of a committee was interest in 
the project. 
II. STUDYING THE PROBLEM 
At the first meeting of the committee, the problem 
of revising the report card was placed before the group. 
A set of criteria was needed as a guide so the committee 
adopted the list as prepared by Richard Lattin and recorded 
on pages 9 and 10 of this paper. 
The lists of criticisms of the traditional card as 
listed by the Parent-Teacher Association and teachers were 
discussed and the following list of what parents want on a 
card was formulated: 
1. Parents want to know how well their child is doing 
in each class. 
2. Is he high or low in achievement in a class and why? 
3. They desire ratings in attitude and cooperation. 
4. They desire the five letter marking system as the 
achievement grade. 
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5 .  T h e y  d e s i r e  a  p l a c e  f o r  t h e  t e a c h e r s  t o ' s i g n  t h e  c a r d .  
6 .  T h e y  d e s i r e  a  p l a c e  o n  t h e  c a r d  f o r  t h e m  t o  s i g n .  
7 .  T h e y  w a n t  t h e  d a y s  o f  a t t e n d a n c e  a n d  t i m e s  t a r d y  
o n  t h e  c a r d .  .  ,  
B e f o r e  t h i s  m e e t i n g  a d j o r n e d ,  t h e  c o m m i t t e e  p l a n n e d  
t o  h a v e  s a m p l e s  o f  v a r i o u s  t y p e s  o f  c a r d s  f r o m  o t h e r  s c h o o l s  
t o  s t u d y  a t  t h e  n e x t  m e e t i n g .  
A t  t h e  n e x t  m e e t i n g ,  t h e  m a t e r i a l  g a i n e d  f r o m  t h e  
a n a l y s i s  o f  t h e  l i t e r a t u r e  o n  v a r i o u s  t y p e s  o f  r e p o r t i n g  
w a s  r e a d .  I t  w a s  t h e  f e e l i n g  o f  t h e  g r o u p  t h a t  t h e  d i a g -
n o s t i c  t y p e  o f  c a r d  s u i t e d  b e s t  t h e  l i s t  o f  " c r i t e r i a  a n d  
p a r e n t s '  w a n t s " .  
F r o m  t h e  s a m p l e s  o f  c a r d s  o n  h a n d ,  t h e  c o m m i t t e e  
s e l e c t e d  t h o s e  t h a t  h a d  t h e  d i a g n o s t i c  a p p r o a c h  t o  r e p o r t i n g  
a n d  s t u d i e d  t h e m .  S u n n y s i d e  H i g h  S c h o o l  h a d  o n e  o f  t h e  
b e t t e r  r e p o r t  c a r d s  o f  t h i s  t y p e  s o  t h e i r  w a s  u s e d  a s  a  
s a m p l e  t o  s t a r t  t h e  f o r m u l a t i o n  o f  t h e  n e w  c a r d .  
T h e  s a m p l e  c a r d  c o n t a i n e d  a i l  t h e  m a t e r i a l  o f  t h e  
t r a d i t i o n a l  c a r d  w i t h  a  l i s t  o f  o b j e c t i v e s  f o r  t h e  t e a c h e r  
t o  e v a l u a t e  a n d  t o  t e l l  t h e  " w h y "  o f  t h e  g r a d e .  I n  o r d e r  
t o  d o  t h i s ,  e a c h  d e p a r t m e n t  h a d  i t s  o w n  c a r d  o f  t h e  s a m e  
' f o r m a t  b u t  w i t h  d i f f e r e n t  o b j e c t i v e s  t o  e v a l u a t e  a n d  d i f f e r e n t  
c o l o r .  T h e  r e a s o n  f o r  t h e  d i f f e r e n t  c o l o r  f o r  e a c h  d e p a r t m e n t  
w a s  f o r  e a s i e r  r e c o g n i t i o n .  
T h e  t e a c h e r s  o f  t h e  c o m m i t t e e  f e l t  t h a t  t h e  o b j e c t i v e s  
o f  t h e  s a m p l e  c a r d  w e r e  n o t  s t a t e d  a s  t h e y  w o u l d  l i k e  t h e m .  
2 8  
T o  o v e r c o m e  t h i s ,  e a c h  t e a c h e r  w a s  a s k e d  t o  t u r n  i n  a  l i s t  
o f  o b j e c t i v e s  t h e y  w o u l d  l i k e  t o  e v a l u a t e  t o  t e l l  t h e  " w h y "  
o f  t h e  g r a d e .  
A t  t h e  n e x t  m e e t i n g  o f  t h e  c o m m i t t e e ,  t y p e d  s a m p l e s  
o f  e a c h  d e p a r t m e n t ' s  r e p o r t  c a r d  w e r e  p r e s e n t e d .  E a c h  n e w  
f e a t u r e  o f  t h e  c a r d  w a s  e x p l a i n e d ;  t h e  m e t h o d  o f  i n d i c a t i n g  
p r o g r e s s ,  a n d  w a y s  i n  w h i c h  t h e y ,  t h e  p a r e n t ,  c o u l d  u s e  t h e  
i n f o r m a t i o n .  A  f e w  m i n o r  s u g g e s t i o n s  w e r e  m a d e  b y  t h e  
c o m m i t t e e  a s  t o  t h e  s t a t e m e n t  o f  o b j e c t i v e s ,  b u t  e v e r y o n e  
f e l t  t h a t  t h e  c a r d  s h o u l d  b e  t r i e d  a t  t h e  n e x t  r e p o r t i n g  
t i m e .  A l s o ,  t h e  c o m m i t t e e  s u g g e s t e d  t h a t  t h e  c h a i r m a n  
p r e s e n t  t h e  n e w  s y s t e m  o f  r e p o r t i n g  t o  t h e  r e g u l a r  P a r e n t -
T e a c h e r  A s s o c i a t i o n  t o  i n f o r m  t h e m  o f  t h e  c o m m i t t e e ' s  
p r o g r e s s .  
I I I .  R E S U L T S  O F  T H E  S T U D Y  
A s  t h e  r e s u l t  o f  t h e  s t u d y  b y  p a r e n t s  a n d  t e a c h e r s ,  
e a c h  d e p a r t m e n t  i n  t h e  s c h o o l  h a s  i t s  o w n  r e p o r t  c a r d .  T h i s  
w a s  n e c e s s a r y  i n  o r d e r  t o  e x p l a i n  t h e  a c h i e v e m e n t  g r a d e .  
A  d i f f e r e n t  l i s t  o f  o b j e c t i v e s  w a s  r e q u i r e d  o n  e a c h  c a r d .  
T h e  e x a m p l e  o f  t h e  c a r d  t y p e d  o n  t h e  n e x t  p a g e  h a s  
t h e  i n f o r m a t i o n  t h a t  w i l l  g o  h o m e  t o  t h e  p a r e n t s .  T h i s  
i s  a  t y p e d  f o r m  s o  i t  i s  r a t h e r  l a r g e .  T h e  p r i n t e d  f o r m  
w i l l  b e  o n  4 3 2 "  b y  6 3 2 "  p a p e r  o f  d i f f e r e n t  c o l o r s  f o r  e a c h  
Q U A R T E R L Y  R E P O R T  
P R O S S E R  S E N I O R  H I G H  S C H O O L  
2 9  
S C H O O L  Y E A R  
- - -
S C I E N C E  D E P A R T M E N T  ( e x a m p l e )  
R e p o r t  o f  
Subject~~~~~~~~~~­
G R A D E :  
T e a c h e r  
F i r s t  Q u a r t e r  S e c o n d  Q u a r t e r  F i r s t  S e m e s t e r  
T h i r d  Q U a r t e r  F o u r t h  Q u a r t e r  
S e c o n d  S e m e s t e r  
O B J E C T I V E S  
1 s t  Q .  2 n d  Q .  3 r d  Q  4 t h  
1 .  K n o w l e d g e  o f  S u b j e c t  
2 .  P r o m p t n e s s  a n d  T h o r o u g h n e s s  
I  I  I  I  
3 .  A c c u r a c y  a n d  N e a t n e s s  
4 .  E f f i c i e n t  U s e  o f  C l a s s  T i m e  
P A R E N T ' S  S I G N A T U R E  
1 s t  Quarter~~~~~~~~~~~ 
2 n d  Quarter~~~~~~~~~~~ 
3 r d  Quarter.~~~~~~~~~~~ 
S  l~~li~~Htsatisf a c t o r y  
l j  I n d i c a t e s  n e e d  f o r  
i m p r o v e m e n t  
I n d i c a t e s  d e c i d e d  n e e d  
f o r  i m p r o v e m e n t  
L i b r a r y  
C e n t . a l  W  a~.hington C o i l ! J l j <  
. - .  ' I  - •  
"  ~:'~<"~--:~n""'~ 
- :  ,  ,·~.;n 
department. 1 This example is the card for the Science 
Department. The objectives for the other departments are 
listed below: 
Home Economies 
1. Cooperation and attitude 
2. Efficient use of time 
3. Initiative and effort 
4. Home project 
English 
1. Knowledge of subject 
2. Neatness 
_3. Promptness and thoroughness 
4. Cooperation and attitude 
Social Studies 
1. Knowledge of subject 
2. Cooperation and attitude 
3. Promptness and thoroughness 
4. Initiative and effort 
Mathematics 
1. Knowledge of subject 




1. Knowledge of subject 
2. Promptness and thoroughness 
3. Efficient use of class time 
4. Cooperation 
30 
1completed report forms in areas of Science, Home 
Economic'lv, English, Social Studies, Foreign Language, Music, 
Physical Education, Agriculture, Industrial Arts, and Study 
Hall will be found on pages 32 to 36. 
M u s i c  
l .  A t t i t u d e  
2 .  C o o p e r a t i o n  
3 .  K n o w l e d g e  o f  s u b j e c t  
4 .  I n i t i a t i v e  
P h y s i c a l  E d u c a t i o n  
l .  C o n d i t i o n ,  S p e e d ,  E n d u r a n c e  
2 .  S k i l l s ,  A b i l i t y ,  S p o r t s m a n s h i p  
3 .  C o n d u c t ,  C o o p e r a t i o n ,  U s e  o f  S h o w e r s  
4 .  K n o w l e d g e  o f  g a m e  r u l e s  
A r t  
l .  O r i g i n a l i t y  
2 .  E f f o r t  
3 .  P r o m p t n e s s  
4 .  A t t i t u d e ,  C o n d u c t  
C o m m e r c i a l  
l .  A c c u r a c y ,  S p e e d  
2 .  C a r e f u l n e s s  i n  c h e c k i n g  
3 .  P r o m p t n e s s  a n d  c o n d u c t  
4  • .  F o l l o w i n g  d i r e c t i o n s  
A g r i c u l t u r e  
l .  K n o w l e d g e  o f  s u b j e c t  
2 .  F o l l o w i n g  d i r e c t i o n s  
' 3 .  A t t . i t u d e  a n d  c o o p e r a t i o n  
4 .  H o m e  p r o j e c t  
I n d u s t r i a l  A r t s  
l .  F o l l o w i n g  d i r e c t i o n s  
2 .  C o o p e r a t i o n  a n d  a t t i t u d e  
3 .  S k i l l  i n  h a n d l i n g  m a t e r i a l s  
4 .  I n i t i a t i v e  
3 1  
3 2  
Q U A R T E R L Y  R E P O R T  
S C I E N C E  D E P A R T M E N T  
P r o s s e r  J r .  - S r .  H i g h  S c h o o l  
S c h o o l  Y e a r  - - - - - - - - - - - - - - · · ·  .  
H o m e  R o o m  - - - - - - - - - - - - - - - - -
R e p o r t  o f  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - C l a s s  - - - - - - - - - - - - - - - - - - - - - - - - -
S u b j e c t  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - I n s t r u c t o r  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
!  1 s t  Q  I  2 n d  Q  I  E x a m  I  1 s t  S c m .  I  3 r d  Q  I  4 t h  Q  I  E x a m  I  2 n d  S e m .  I  
I  I  I  I  I  I  I  I  I  
O B J E C T I V E S  
1 .  K n o w l e d g e  o f  S u b j e c t  
1 s t  Q  2 n d  Q  3 r d  Q  4 t h  Q  
2 .  P r o m p t n e s s  a n d  t h o r o u g h n e s s  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
3 .  A c c u r a c y  a n d  n e a t n e s s  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - J - - - + - - - + - - - l - - - - l  
4 .  E f f i c i e n t  u s e  o f  c l a s s  t i m e  - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
5  _  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
P a r e n t ' s  
1 s t  Q u a r t e r  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
S i g n a t u r e  2 n d  Q u a r t e r  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
3 r d  Q u a r t e r  
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
N o  m a r k  i n d i c a t e s  s a t -
i s f a c t o r y  a t t a i n m e n t .  
+  I n d i c a t e s  a b o v e  a v e r a g e  
a t t a i n m e n t .  
0  I n d i c a t e s  n e e d  f o r  I m -
i m p r o v e m e n t .  
Q U A R T E R L Y  R E P O R T  
H O M E  E C O N O M I C S  D E P T .  
P r o s s e r  J r .  - S r .  H i g h  S c h o o l  
S c h o o l  Y e a r  
H o m e  R o o m  
R e p o r t  o f  _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _ _ _ _ _ _  - - - - - - - - - - - - - - - - - - - - _ _ _ _ _ _ _ _ _  _  
C l a s s  - - - - - - - - - - - - - - - - - - - - - - · - - - - - · ·  - - -
S u b j e c t  - - -
1  1 s t  Q  
- - · - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - I n s t r u c t o r  _ _ _ _ _ _  _  
2 n d  Q  E x a m  
1 s t  S e m .  I  
O B J E C T I V E S  
1 .  K n o w l e d g e  o f  t h e  s u b j e c t  - - - - - - - - -
2 .  C o o p e r a t i o n  - - - - - - - - - - -
3 .  F o l l o w s  d i r e c t i o n s  - - -
4 .  E f f i c i e n t  u s e  o f  t i m e  _  
5  
P a r e n t ' s  
1 s t  Q u a r t e r  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
S i g n a t u r e  2 n d  Q u a r t e r  
3 r d  Q u a r t e r  
3 r d  Q  
4 t h  Q  
E x a m  I  2 n d  S e m .  I  
I  1  
1 s t  Q  2 n d  Q  3 r d  Q  4 t h  Q  
N o  m a r k  i n d i c a t e s  s a t -
i s f a c t o r y  a t t a i n m e n t .  
+  I n d i c a t e s  a b o v e  a v e r a g e  
a t t a i n m e n t .  
0  I n d i c a t e s  n e e d  f o r  i m -
i m p r o v e m e n t .  
3 3  
Q U A R T E R L Y  R E P O R T  
E N G L I S H  D E P A R T M E N T  
P r o s s e r  J r .  - S r .  H i g h  S e h o o l  S c h o o l  Y e a r  
H o m e  R o o m  
R e p o r t  o f  - - - · - - - · ·  .  - · - - - - - ·  
C l a s s  
S u b j e c t  
_ _ _  I n s t r u c t o r  
I  1 s t  Q  2 n d  Q  
E x a m  I  1 s t  S e m .  
3 r d  Q  4 t h  Q  
E x a m  
I  2 n d  S e m .  I  
O B J E C T I V E S  
1 .  K n o w l e d g e  o f  s u b j e c t  _ _  
1 s t  Q  2 n d  Q  3 r d  Q  4 t h  Q  
2 .  N e a t n e s s  
3 .  P r o m p t n e s s  a n d  t h o r o u g h n e s s  - ·  _ _  _  
4 .  C o o p e r a t i o n  a n d  a t t i t u d e  _ _  
5  
P a r e n t ' s  
1 s t  Q u a r t e r  _ _ _ _ _  - -
S i g n a t u r e  2 n d  Q u a r t e r  _ _ _ _ _ _ _ _ _ _ _  _  
3 r d  Q u a r t e r  _ _ _ _ _ _ _ _ _  _  
- - ------~-------------
Q U A R T E R L Y  R E P O R T  
P r o s s e r  J r .  - S r .  B i s h  S c h o o l  
D o m e  B o o m  - - - - - - -
R e p o r t  o f  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
N o  m a r k  i n d i c a t e s  s a t -
i s f a c t o r y  a t t a i n m e n t .  
+  I n d i c a t e s  a b o v e  a v e r a g e  
a t t a i n m e n t  
0  I n d i c a t e s  n e e d  f o r  I m -
i m p r o v e m e n t .  
S O C I A L  S T U D I E S  D E P T .  
S c h o o l  Y e a r  - - - - - - - - - - - - - - - - - - -
•  
C l a s s  - - - - - - - - - - - - - - - - -
S a l t j e c t  - - - - - - - - - - - - - - - - - - - - - - - - -
· - - - I n s t r u c t o r  - - - - - - - - - - - -
!  l a t  Q  I  2 n d  Q  I  E x a m  I  1 s t  S e m .  
3 r d  Q  I  4 t h  Q  I  E x a m  I  2 n d  S e m .  I  
I  I  I  I  
I  I  
O B J E C T I V E S  
l s t Q  2 n d Q  3 r d Q  4 t h Q  
1 .  D a l l y  w o r k  --~---------------------------------
2 .  T e s t  w o r k  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
3 .  C o o p e r a t i o n  a n d  a t t i t u d e  - - - - - - - - - - - - - - - - - - - - - - - - -
~ ~ff~:~_:t_:_:~~:-=::=:==~~=== I  I  I  I  I  
P a r e n t ' s  
S l p a t a r e  
l a t  Q u a r t e r  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - · - - - - - - - - - - - - -
2 n d  Q u a r t e r  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
- Q a a r t e r  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
N o  m a r k  I n d i c a t e s  s a t -
i s f a c t o r y  a t t a i n m e n t .  
+  I n d i c a t e s  a b o v e  a v e r a g e  
a t t a i n m e n t _  
0  I n d i c a t e s  n e e d  f o r  i m -
l m p r o v e m e n t .  
3 4  
Q U A R T E R L Y  R E P O R T  
F O R E I G N  L A N G U A G E  D E P T .  
P r o s s e r  J r .  - S r .  H i g h  S c h o o l  S c h o o l  Y e a r  - - - - - - - - - - - - - - - - - - - - - - - - - -
H o m e  R o o m  - - - - - - - - - - - - - - - - - - - - -
R e p o r t  o f  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
C l a s s  - - - - - - - - - - - - - - - - - - - - - - -
S u b j e c t  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - I u s t r u c t o r  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
1 s t  Q  I  2 n d  Q  I  E x a m  I  1 s t  S e m .  I  3 r d  Q  I  4 t h  Q  I  E x a m  I  2 n d  S e m .  I  
I  I  I  t  I  I  I  
O B J E C T I V E S  
1 s t  Q  2 n d  Q  3 r d  Q  4 t h  Q  
1 .  K n o w l e d g e  o f  s u b j e c t  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
2 .  P r o m p t n e s s  a n d  t h o r o u g h n e s s  
3 .  E f f i c i e n t  u s e  o f  c l a s s  t i m e  _  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - ·  
4 .  C o o p e r a t i o n  
5 .  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
P a r e n t ' s  
1 s t  Q u a r t e r  .  
S i g n a t u r e  2 n d  Q u a r t e r  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
3 r d  Q u a r t e r  - - - - - - - - - - - - - - - - - - _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
·-~-
Q U A R T E R L Y  R E P O R T  
P r o s s e r  J r .  - S r .  H i g h  S c h o o l  
H o m e  R o o m  - - - - - - - - - - - - - - -
R e p o r t  o f  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
S u b j e c t  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - I u s t r u c t o r  
N o  m a r k  i n d i c a t e s  s a t -
i s f a c t o r y  a t t a i n m e n t .  
+  I n d i c a t e s  a b o v e  a v e r a g e  
a t t a i n m e n t .  
O  I n d i c a t e s  n e e d  f o r  I m -
i m p r o v e m e n t .  
M U S I C  D E P A R T M E N T  
S c h o o l  Y e a r  - - - - - - - - - - -
C l a s s  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
I  1 s t  Q  I  2 n d  Q  I  E x a m  I  1 s t  S e m .  I  3 r d  Q  
4 t h  Q  
E x a m  I  2 n d  S e m .  I  
, - _ ]  
O B J E C T I V E S  
1 s t  Q  2 n d  Q  3 r d  Q  4 t h  Q  
1 .  A t t i t u d e  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
2 .  C o o p e r a t i o n  . . . .  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
3 .  K n o w l e d g e  o f  s u b j e c t  _ _ _ _ _ _  - - - - - - - - - - - - - - - - - - - - - - -
4 .  I n i t i a t i v e  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - I  I  
5 _  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
P a r e n t ' s  
1 s t  Q u a r t e r  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
S i g n a t u r e  2 n d  Q u a r t e r  _ _ _  _  
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
3 r d  Q u a r t e r  _ _ _ _  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
N o  m a r k  i n d i c a t e s  s a t -
i s f a c t o r y  a t t a i n m e n t .  
+  I n d i c a t e s  a b o v e  a v e r a g e  
att~inment _  
0  I n d i c a t e s  n e e d  f o r  
i m p r o v e m e n t .  
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Q U A R T E R L Y  R E P O R T  
P H Y S I C A L  E D U C A T I O N  D E P T .  
P r o s s e r  J r .  - S r .  H i g h  S c h o o l  S c h o o l  Y e a r  . . .  _ _ _  - - - - - - - - - - - - - - - - - - - -
H o m e  R o o m  - - - · - - · - - -
R e p o r t  o f  
C l a s s  _ _ _ _ _ _ _  _  
S u b j e c t  
1 s t  Q  
I n s t r u c t o r  
2 n d  Q  E x a m  1 s t  S e m .  !  3 r d  Q  
4 t h  Q  
E x a m  2 n d  S e m .  I  
O B J E C T I V E S  
1 .  E f f o r t  ( T r i e s  t o  i m p r o v e )  
2 .  K n o w l e d g e  o f  r u l e s ,  s k i l l s ,  a n d  s t r a t e g y  _  
3 .  S p o r t s m a n s h i p ,  c o o p e r a t i o n  
4 .  S h o w e r s ,  p r o p e r  d r e s s ,  c a r e  o f  c l o t h i n g  _  
5 .  
P a r e n t ' s  
1 s t  Q u a r t e r  
S i g n a t u r e  2 n d  Q u a r t e r  
3 r d  Q u a r t e r  _  
Q U A R T E R L Y  R E P O R T  
P r o s s e r  J r .  •  S r .  l l i g h  S c h o o l  
H o m e  R o o m  - - - - - - - - - - - - - - - - - - - - - - -
R e p o r t  o f  _ _ _ _ _ _ _ _ _ _  . . . .  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
1 s t  Q  2 n d  Q  
3 r d  Q  4 t h  Q  
~~ '  '  
N o  m a r k  i n d i c a t e s  s a t -
i s f a c t o r y  a t t a i n m e n t .  
+  I n d i c a t e s  a b o v e  a v e r a g e  
a t t a i n m e n t _  
0  I n d i c a t e s  n e e d  f o r  i m -
i m p r o v e m e n t .  
A G R I C U L T U R E  D E P A R T M E N T  
S c h o o l  Y e a r  . . . . . . . .  .  . . . . . . . . . .  .  
C l a s s  - - - - - - - - - - - - - - - - - - - - · · · · - - - - - . . . . . . . .  .  
S u b j e c t  
_ _ _ _ _ _ _ _  _ _ _ _ _  I n s t r u c t o r  _ _ _ _ _ _ _ _ _  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
I  1 s t  Q  2 n d  Q  I  E x a m  
O B J E C T I V E S  
1 .  K n o w l e d g e  o f  s u b j e c t  .  
2 .  F o l l o \ v i n g  d i r e c t i o n s  
3 .  A t t i t u d e  a n d  c o o p e r a t i o n  _ _ _ _  _  
4 .  H o m e  p r o j e c t  _ _ _ _ _ _ _ _  _  
5  
P a r e n t ' s  
1 s t  Q u a r t e r  - - - - - - - - - - - · - - - - - - -
S i g n a t u r e  2 n d  Q u a r t e r  _ _ _ _ _ _ _ _ _ _ _ _ _  _  
1 s t  S e m .  I  
3 r d  Q  
4 t h  Q  
1 s t  Q  2 n d  Q  
E x a m  
I  2 n d  S e m .  I  
3 r d  Q  
4 t h Q  
N o  m a r k  i n d i c a t e s  s a t -
i s f a c t o r y  a t t a i n m e n t .  
+  I n d i c a t e s  a b o v e  a v e r a g e  
a t t a i n m e n t .  
3 r d  Q u a r t e r  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  . . . . . . . . . . .  _ _ _  - - - - - - - - - - - - - - - - - - - - - _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _ _  
0  I n d i c a t e s  n e e d  f o r  I m -
i m p r o v e m e n t .  
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- - - - - - - - - - - - , - - - - - - · - - - - - -
Q U A R T E R L Y  R E P O R T  I N D U S T R I A L  A R T S  D E P T .  
P r o s s e r  J r .  •  S r .  H i g h  S c h o o l  
S c h o o l  Y e a r  · · · · · - - - - - - · · · ·  
H o m e  R o o m  - - - - - - - -
R e p o r t  o f - - - - - - - - - - - - - - - - - - - - - · · - - - - · - - - - - - - · - · · - · · · · ·  
C l a s s  - · - - - - - - - - · -
S u b j e c t  - · · - · · - - - - · - · · - · - - - - - - - - · · · · · · - - I n s t r u c t o r  · - - - - - - - - - - - - - - - - - - - - - - - - · ·  
I  ! s t  Q  I  2 n d  Q  I  E x a m  I  1 s t  S e m .  I  3 r d  Q  I  4 t h  Q  I  E x a m  I  2 n d  S e m .  I  
I  I  I  I  I  I  I  I  I  
O B J E C T I V E S  
1 s t  Q  2 n d  Q  3 r d  Q  4 t h  Q  
1 .  F o l l o w i n g  d i r e c t i o n s  - - - - - - - - - · · · · · · - - · - - -
1  
I  
2 .  C o o p e r a t i o n  a n d  a t t i t u d e  - - · · · · - · · · · - - · · · · · · · · · · · · · · · ·  . .  
3 .  S k i l l  i n  h a n d l i n g  m a t e r i a l s  · · · · · · - - - - - · · · · - · · · · · · · · · ·  
4 .  I n i t i a t i v e  - - - - - · · · · · · · · · · - · - - - - - - - - - · - - - - - - - - · - · · · · · · ·  
5 .  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - . -
P a r e n t ' s  
1 s t  Q u a r t e r  · · · · - · · - - - - - - · · · · · - · · · - · - · - - - - - - - - - - - - - - -
S i g n a t u r e  2 n d  Q u a r t e r  
3 r d  Q u a r t e r  ~~~~--~~~~:=:=~~~~---=-=~~=~~-: 
Q U A R T E R L Y  R E P O R T  
P r o s s e r  J r .  - S r .  H i g h  S c h o o l  
H o m e  R o o m  _ _ _ _  _  
R e p o r t  o f  .  
- - - - - - - I n s t r u c t o r  
N o  m a r k  i n d i c a t e s  s a t -
i s f a c t o r y  a t t a i n m e n t .  
+  I n d i c a t e s  a b o v e  a v e r a g e  
a t t a i n m e n t .  
0  I n d i c a t e s  n e e d  f o r  i m -
l m p r o v e m e n t .  
S T U D Y  H A L L  
S c h o o l  Y e a r  
C l a s s  
S u b j e c t  
! s t  Q  
2 n d  Q  I  E x a m  
1 s t  S e m .  3 r d  Q  
4 t h  Q  
E x a m  I  2 n d  S e m .  
O B J E C T I V E S  
1 .  P r o p e r  u s e  o f  t i m e  
2 .  I n i t i a t i v e  
3 .  C o n d u c t  
4 .  A t t i t u d e  
5 .  
P a r e n t ' s  
1 s t  Q u a r t e r  
S i g n a t u r e  2 n d  Q u a r t e r  
3 r d  Q u a r t e r  . . . .  
1 s t  Q  2 n d  Q  3 r d  Q  4 t h  Q  
N o  m a r k  i n d i c a t e s  s a t -
i s f a c t o r y  a t t a i n m e n t .  
+  I n d i c a t e s  a b o v e  a v e r a g e  
a t t a i n m e n t .  
0  I n d i c a t e s  n e e d  f o r  i m -
i m p r o v e m e n t .  
C H A P T E R  I V  
S U M M A . R Y  A N D  C O N C L U S I O N S  
I .  S U M M A R Y  
T h e  g e n e r a l  p l a n  o f  t h i s  a n a l y s i s  w a s  t o  i n v e s t i g a t e  
t h e  i n f o r m a t i o n  a v a i l a b l e  f r o m  p a r e n t s ,  f r o m  l i t e r a t u r e ,  a n d  
f r o m  o t h e r  s c h o o l s  c o n c e r n i n g  t h e  m e t h o d s  u s e d  i n  r e p o r t i n g  
s t u d e n t  p r o g r e s s  t o  t h e  h o m e .  F r o m  t h e  m a t e r i a l  a v a i l a b l e ,  
i t  w a s  h o p e d  t o  p r e s e n t  s e v e r a l  r e c o m m e n d a t i o n s  t h a t  w o u l d  
r e s u l t  i n  a  n e w  t y p e  o f  r e p o r t  c a r d  f o r  t h e  P r o s s e r  H i g h  
S c h o o l .  
I n  t h e  i n v e s t i g a t i o n  o f  t h e  l i t e r a t u r e  f o r  t h e  
a n a l y s i s ,  i t  b e c a m e  a p p a r e n t  t h a t  f o r  s e v e r a l  y e a r s  t h e r e  
h a d  b e e n  m u c h  d i s s a t i s f a c t i o n  w i t h  t h e  m e t h o d s  u s e d  i n  
r e p o r t i n g  t o  p a r e n t s .  A l t h o u g h  e d u c a t i o n  h a s  c h a n g e d  i n  
p r e s e n t a t i o n ,  e m p h a s i s  o n  g o a l s  a n d  o b j e c t i v e s ,  t h e  r e p o r t  
c a r d  h a s  n o t  c h a n g e d  t o  k e e p  u p  w i t h  t h e s e  d e v e l o p m e n t s .  
T h e  s a m e  t h i n g  w a s  t r u e  i n  P r o s s e r  H i g h  S c h o o l .  T h e  r e p o r t  
c a r d  h a d  n o t  k e p t  u p  w i t h  t h e  c h a n g e s  i n  e d u c a t i o n .  W h i l e  
i t  w a s  u n d e r s t o o d  t h a t  n o  p e r f e c t  m e t h o d  o f  r e p o r t i n g  h a d  
y e t  b e e n  d e v i s e d ,  m a n y  i m p r o v e m e n t s  h a v e  b e e n  m a d e  t o  
i m p r o v e  a  b e t t e r  p a r e n t - t e a c h e r  r e l a t i o n s h i p  i n  g r a d e  
r e p o r t i n g .  
R e p o r t i n g  h a s  p a s s e d  t h r o u g h  m a n y  t y p e s  f r o m  t h e  
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b e g i n n i n g  o f  p u b l i c  e d u c a t i o n .  T h e  r a n g e  h a s  b e e n  f r o m  n o  
r e p o r t i n g  • a  a l l  t o  a  c h e c k  l i s t  o f  t r a i t s  a n d  o b j e c t i v e s .  
S o m e  o f  t h e  t y p e s  o f  r e p o r t i n g  a r e  p e r c e n t a g e  g r a d e s ,  s y m b o l s ,  
s u c h  a s  A , B , C , D , F ,  a n d  S  a n d  U ,  l e t t e r s  t o  p a r e n t s ,  p a r e n t -
t e a c h e r  c o n f e r e n c e s ,  a n d  c h e c k  l i s t s .  I n  r e c e n t  y e a r s  t h e r e  
h a s  b e e n  a  t r e n d  t o w a r d  r e p o r t i n g  t o  t h e  p a r e n t s  b y  b r i n g -
i n g  t h e  p a r e n t  i n t o  t h e  e d u c a t i o n a l  p r o c e s s  t h r o u g h  p a r e n t -
t e a c h e r  c o n f e r e n c e s ,  l e t t e r s  t o  p a r e n t s ,  a n d  c h e c k  l i s t s .  
A l l  o f  t h e s e  m e t h o d s  w e r e  s t u d i e d  t o  f i n d  i t s  u s e ,  i t s  
e f f e c t i v e n e s s ,  a n d  i f  i t  c o u l d  b e  a p p l i e d  t o  t h e  s i t u a t i o n  
t o  i m p r o v e  r e p o r t i n g  i n  P r o s s e r ,  W a s h i n g t o n .  
I n  t h e  v a r i o u s  s t u d i e s  o n  w h a t  p a r e n t s  w a n t  o n  a  
r e p o r t  c a r d ,  s u r v e y s  s h o w  t h a t  t h e y  w a n t  t o  k n o w  m o r e  a b o u t  
t h e  s t r e n g t h s  a n d  w e a k n e s s e s  o f  t h e i r  c h i l d .  T h e y  w a n t  t o  
k n o w  w h a t  t h e y  c a n  d o  t o  h e l p  i n  t h i s  p r o c e s s  o f  e d u c a t i o n  
w h i c h  m a n y  e d u c a t o r s  b e l i e v e  t o  b e  t h e i r  p r i v a t e  d o m a i n .  
I n  t r a n s f e r i n g  g r a d e s  t o  o t h e r  s c h o o l s ,  o r  t o  h i g h e r  
i n s t i t u t i o n s ,  h i g h  s c h o o l s  m u s t  h a v e  a  g r a d e  t o  p u t  o n  t h e  
s t u d e n t s '  p e r m a n e n t  r e c o r d  c a r d .  A n e c d o t a l  r e c o r d s ,  c h e c k  
l i s t s ,  a n d  r e p o r t s  o f  p a r e n t - t e a c h e r  c o n f e r e n c e s  a r e  d e s i g n e d  
f o r  r e p o r t i n g  t o  p a r e n t s ,  b u t  t h e  s c h o o l s  n e e d  a  s t a n d a r d  
g r a d e .  
1 J h i c h  i s  b e s t ?  T h e r e  i s  n o  b e s t  m e t h o d  o f  r e p o r t i n g  
p u p i l  p r o g r e s s  w h i c h  w i l l  f i t  a l l  c o m m u n i t i e s .  T e a c h e r  l o a d ,  
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teacher ability, type of community and school system, and 
pupi1 needs are a few factors that determine the type of 
report. Of the methods studied, the parent-teacher confer-
ence seemed to have the most possibilities, but each school 
must take into consideration the problem of teacher ability 
and teacher time for these conferences. The check list 
of many objectives and traits has merit and many authorities 
are advocating more of this type of reporting. The investi-
gation proved that parents wanted the five-letter system of 
A,B,C,D,F, and along with this they wanted to know why their 
child received the grade he did. From this information a 
method of diagnostic reporting was chosen for the local 
community. 
Reporting pupil progress is a continuous problem for 
study. IJhile the new card is meeting the needs of Prosser 
High School and community at present, the method for report-
ing pupil progress will be evaluated from time to time with 
valid criteria of education. 
II. CONCLUSIONS 
l. The report card should supply information that is 
of value both to the parent and to the teacher. 
2. Each subject reported by the teacher should have 
a grade plus additional information which would indicate 
why the student achieved or did not achieve a particular 
873oa. 
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l e v e l  i n  t h e  s u b j e c t  s t u d y .  
? .  R e p o r t  c a r d s  s h o u l d  r e c e i v e  c o n t i n u o u s  e v a l u a t i o n  
b e c a u s e  o f  c h a n g e s  i n  p h i l o s o p h y  o f  t h e  s c h o o l  a n d  c o m m u n i t y .  
4 .  T h e  o b j e c t i v e s  o f  t h e  c a r d  s h o u l d  b e  c o n s i s t e n t  
w i t h  t h e  o b j e c t i v e s  o f  t h e  s c h o o l  a n d  t h e  p h i l o s o p h y  o f  
t h e  s c h o o l .  
5 .  C h a n g e s  i n  r e p o r t i n g  p u p i l  p r o g r e s s  s h o u l d  n o t  b e  
i n i t i a t e d  w i t h o u t  t h e  f u l l  c o n s e n t  a n d  g e n e r a l  a c c o r d  o f  
a l l  p a r t i e s  c o n c e r n e d .  
6 .  I f  p u b l i c  a c c e p t a n c e  o f  e d u c a t i o n a l  p o l i c y  c h a n g e s  
i s  t o  b e  e f f e c t i v e ,  p a r e n t s  m u s t  h a v e  a  p a r t  i n  e d u c a t i o n a l  
p l a n n i n g .  
7 .  S u r v e y s  i n d i c a t e  c o n f l i c t i n g  a n d  v a r i e d  v i e w p o i n t s  
a s  t o  t h e  m e t h o d  a n d  c o n t e n t  o f  r e p o r t  c a r d s .  
8 .  A  s i n g l e  m a r k  o r  s y m b o l  o n  a  r e p o r t  c a r d  m e a n s  
l i t t l e  u n l e s s  i t  r e p r e s e n t s  t h e  m e a s u r e  o f  a  s i n g l e  v a l u e .  
9 .  R e s e a r c h  i s  n o t  i n  a g r e e m e n t  a s  t o  w h e t h e r  p a r e n t s  ·  
a n d  e d u c a t o r s  d e s i r e  t h e  c h i l d  t o  b e  e v a l u a t e d  o n  a  c o m p a r a -
t i v e  c o m p e t i t i v e  s y s t e m  o r  o n  a  s y s t e m  b a s e d  o n  t h e  i n d i v i d u a l  
c h i l d ' s  a b i l i t y  t o  a c h i e v e .  
1 0 .  E a c h  d e p a r t m e n t  s h o u l d  h a v e  i t s  o w n  c a r d  s o  s p e c i f i c  
o b j e c t i v e s  m a y  b e  l i s t e d  f o r  e v a l u a t i o n .  
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